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Summary 
Joseph Dicks explains how to use the ECRI model. It is a model teachers can use 
to teach writing in a consistent and coherent way using practices identified as  
being effective in developing and improving students’ writing skills.  
 
Facts 
• The ECRI model - coherent and reasoned writing in immersion - organizes the 

teaching of writing by incorporating exemplary practices. The model also  
supports the balanced approach to literacy. That is, it integrates 4  
language skills: writing, reading, speaking and listening, as well as various 
teaching strategies  

 
The ÉCRI model has 5 phases in which support activities are found: 
 
1. In the first phase of the ÉCRI model, the teacher introduces a final project to 

the students. This project includes 3 components: a written component, an 
oral component and a visual component.  

2. In the first phase of the ECRI model, the teacher calls upon the students’ prior 
knowledge related to the writing project and invites them to apply their own 
experiences to it.   
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2. The second phase of the ECRI model – modeled writing – has 3 sections:  
      First, the teacher presents a model of the type of text being studied, which the    
      students read. With the teacher’s assistance, the students identify the struc-  
      ture of such texts and the teacher uses a chart to create a visual representa- 
      tion of this textual structure. The students then compare two texts of the same     
      type to identify common linguistic elements such as verb tenses and moods,  
      grammatical structures, vocabulary and writing features associated with the  
      type of text being studied. Finally, the students and teacher create the heading  
      for the written part of the final project using the identified textual and linguistic  
      elements. 
3. Phase 3 – called shared writing – allows the students to see and understand 

what the teacher does in the act of writing. In shared writing, the teacher writes 
a text before the students, while explaining his composition process. For ex-
ample, he explains how he chooses and organizes his ideas, words and sen-
tence structures, how he uses the tools at his disposal to write and improve his 
text and how he revises and corrects his text.  

4. In phase 4 – interactive writing – the students have an opportunity to write a 
text collaboratively. As a class, in small groups or in dyads, students discuss 
ideas, sentence and word possibilities and linguistic and textual questions. 

5. During independent writing, the 5th and final phase of the ECRI model, stu-
dents complete the written part of their final project, following the various steps 
of the writing process – planning, composition, revision, correction and publi-
cation/presentation. This gives them an opportunity to put into practice all the 
knowledge and strategies learned in the 4 preceding phases. It allows them to 
discuss with their peers and teacher during conferences on ideas and textual 
matters. At the very end of this phase, the students present their final project. 
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